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Paper Presentation
Choreographed childhoods: shifts and moves in the lives of a contemporary child
Eeva Anttila

This paper presentation discusses various patterns of interaction among human beings
and especially, embodied interaction. It will utilize the notion of “social
choreography” (Valk & Klien, 2008) in portraying how even very young children are
being "choreographed” and conditioned to move, act and behave according to
predetermined patterns when at school, or in any educational setting. These patterns
are often related to gender, and are mediated through children’s culture, especially
media culture. They are also reflected in children’s play culture and informal
education. Arts education is another patterned influence, where it often reinforces
predetermined aesthetic patterns in children’s artistic expression. In dance, this often
means that the aesthetic preferences of the teacher dominate the movement qualities
and choreographic choices, as well as the ways children interact among each other.
When children absorb adults’ aesthetic preferences their own personal way of moving
may become compromised. This can create a homogenizing influence where cultural
differences and diversity may become dissolved. Often it is the western aesthetics that
dominate in creative movement and dance education. This paper discusses how dance
educators could become more aware of these hidden influences and consciously
widen the aesthetic perspectives and choices for themselves and the children they
teach. It also suggests that all adults who interact with children give models of
embodiment, and should become aware of the models and aesthetic preferences they
pass on to future generations. Maybe, by becoming aware of the great influence of
social patterns, these patterns could gradually become more flexible and allow for
greater agency for growing children to be in charge of their bodily actions and
interactions. The presentation is based on literature review, and on philosophical
contemplations. The arguments will be supported by visual excerpts on, e.g. children
dancing and moving.
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Project Dialogue

Multiculturalism in the body and movement: a project dialogue based on
teaching indigenous people’s dance in Taiwan

Chi-Fang Chao, Heng Ping and Yu-Ming Shu

This project will explore the value of multiculturalism in education focusing on
dancing through dialogue among instructors specializing in artistic, cultural and
physical education. Three speakers will illustrate the rich and versatile contents, as
well as pedagogical potentials, of dance and movement of the indigenous peoples in
Taiwan from their long-term experiences or prospects for future. The first speaker, an
instructor from TNUA, specializing in dance pedagogy and Labanotation, will review
the training of indigenous dances as part of professional curriculum, as well as the
performances in contemporary mega events, to reflect upon the challenge of moving
the indigenous peoples' dances from villages unto the stages. The second speaker, also
a TNUA teaching member with a background of anthropology, will focus on the
rationale and strategy teaching the dance culture of indigenous peoples as part of the
curriculum of general education to non-dance-major university students. The third
speaker, who is a collegiate instructor of physical education and a fitness trainer, will
shift to kinesiological ability and performance in order to propose the effective
protocol and programs of training for a broader group of participants. Emphasizing



the multi-dimensions of cultural and kinesthetic values, the dialogue is also intended
to exchange and mutually comment on ideas and issues raised, including
cross-cultural perception of the body and movement, conventional and contemporary
technique of the body, re/conceptualization of tradition and innovation in physical
practices, and holism in the education through the body and movement.
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Project Dialogue

Chopsticks, calligraphy and Zen (dance): cultivating global awareness through
calligraphy and dance

Ting-Yu Chen

The course ‘Chopsticks, Calligraphy and Zen’, offered at Shenandoah University as a
first-year seminar course, provides a unique interdisciplinary experience for freshman
students. The goal is to lift the disciplinary borders within the university while
encouraging a deepened and expanded feeling of belonging to the university and the
global community; ultimately encouraging students to make a difference locally and
globally. The author, a professor of dance, combines the art form of Chinese
calligraphy with the expression of dance to provide a life-changing educational
experience using her discipline while meeting the university’s goals. A native of
Taiwan, she is able to also provide a unique cultural perspective. The course



provides a cultural foundation and the promise of culinary experiences as an
enticement for young students. A sample of activities and lessons include an
introduction to Taiwanese culture, a visit to local Asian restaurant, a tea ceremony, in
class self-expression using calligraphy, and modern dance interpretation of the
student's own writing. Integrating traditional instruction with practical experiences in
calligraphy and dance improvisation provides the opportunity for young students to
appreciate the importance of discipline and attention to detail. Through the concept of
Chi practiced calligraphy and dance, students learn to connect to themselves,
experience deeper meditative learning, as well as gain an understanding and
appreciation for dance and other cultural traditions. Experiences such as these can be
used to break down personal / social barriers and ultimately create new and expanded
ideas of self-identity and community for young college students.

The project is relevant to the conference theme “Dance, Young People and Change.”
It addresses the sub themes of Curriculum and Hegemony (Rationales for dance in
the curriculum: art, social, physical, recreation) and Dance in formal and informal
learning contexts.
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Project Dialogue



Subversion of waltz: applied creative ballroom dance teaching in Taiwan youth
American culture camp
Hsi-Chieh Cheng

This case is about the creative way of teaching the waltz to Taiwanese teenagers
learning about American culture. The curriculum | set up for teenagers living in
Fresno CA consists of twelve hours taught in the living room of a traditional
American house for three hours per week. The purpose of my course is to arouse their
interest in knowing and experiencing the dance culture of American teenagers. Also,
they can develop good gender relationships, self-confidence, team work, and know
themselves more by collaborating with their dancing partner in learning the waltz.
The themes of the four classes are as follows: ‘Me-body confidence’, ‘Me & you -
basic steps of waltz’, ‘Me & you & him / her-team choreography’, and ‘We-drama
dance’ which leads the teenagers to move their body from the inside to outside, and to
cooperate with others step by step. For the conference, on the one hand, | hope I can
share the creative way of teaching ballroom dance instead of a traditional group
lesson to demonstrate a new model of teaching teenagers. On the other hand, I will try
to manifest the original social value of ballroom dance through this creative way of
teaching that cultivates the diversity of the dance teaching methods.
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Paper Presentation

A new vision of dance and movement education in early childhood: Life Pulse at
the Cloud Gate Dance School

Kuang-Chuan Chu

Established thirty-nine years ago, the Cloud Gate Dance Theatre of Taiwan
(http://www.cloudgate.org.tw) has long been renowned worldwide. In the mid-1990s,
Artistic Director Lin Hwai-min began to question why all children were taught dance
as if they were all going to be professional dancers, when it was clear they were not.
In 1998, he decided to establish the Cloud Gate Dance School
(http://www.cgds.com.tw), which would have a very different philosophy aimed
towards movement experiences for every individual.

Based on company members’ professional knowledge of movement and the expertise
of early childhood education specialists, an innovative curriculum was developed.
Called “Life Pulse”, the program broke away from traditional methods of dance
teaching and learning, where imitation is the norm. The purpose of Life Pulse is rather
to encourage each individual to explore and become comfortable with his or her body,
using a range of approaches, topics and elements from daily life. In doing so, their
talents, imagination and creativity are stimulated and developed, they have many
opportunities to create their own dance, and their achievements are celebrated, all in a
fun atmosphere. The paper will: 1) Give some general information and background
about the Cloud Gate Dance School; 2) Consider the origin, purpose and features of
the Life Pulse program; 3) Present an example from the curriculum using video.
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Project Dialogue
Applying higher order thinking skills in dance education
Joey Poh-Yi Chua

The world in which we live today has evolved dramatically and at an alarming pace in
the last decade. It has grown immensely complex and children need to be equipped
with appropriate skills to grapple with the new challenges and to adapt. Such skills
are no longer acquired through content-based instruction but more through critical,
reflective, metacognitive and creative thinking and they are known as higher order
thinking skills (HOTS) (Bloom, 1956; King et al, 1998). Appropriate teaching and
learning processes will help the development of HOTS in students (King et al, 1998).
The convention of teaching dance is a teacher-centred approach (‘follow me’) in
which the focus is on the replication of dance movements (Bradley and Szedga, 2006).
A child-centred approach will be more exploratory and will encourage the growth of
HOTS (ibid).

This presentation will refer to YouTube videos to examine the definition, rationale,
target group and teaching methods of higher order thinking skills (HOTS). A clear
objective of applying HOTS in dance will direct the teaching methods used during
dance lessons. For this study, various teaching methods were used to apply HOTS in
dance lessons for five classes of primary two students (eight years old) and three
classes of secondary two students (14 years old) at Singapore International School
(Hong Kong). HOTS in dance lessons were taught via the three organisers in
dance — performance, choreography and appreciation. The last section of this article
focuses on the implications of applying HOTS in dance and whether they help to
enhance “dancing, creating ... responding to dance” as suggested by McCutchen
(2006). It is hoped that the teaching and learning strategies implemented to promote
HOTS will create a dynamic learning environment that will enrich students’ learning
in dance and creativity and provide them with meaningful and lifelong learning skills.



FREHR
FE RS B R B ERITN SRR
Joey Poh-Yi Chua &%

AT TATATER AT SR PR A A B SRR S > [N M H B
i A e AR PR B BB ERR 5 - 18 SR e N B I B LI B R AR BRI A R I8
5 MEZEERMHARY - BB ~ G BTSN ES - g2 RTEEry
WK B RIS (HOTS) (Bloom, 1956; King et al, 1998 ) - LA ASEELEEH
MIZRE R BRI EREE ERKEHETT (King etal, 1998) : {HagH SRR EER 774
ELIEED Rty (BB R0 > e HE S EHZENAE(E (Bradley and Szedga,
2006 ) - 7AiM » — (& DASRAE Ry T DAY EER T A G AR B B REE  MR IIRE X
EHERITHIRES] (ibid) -

AR T HIEE youtube 527 3 BHE S g ISP HYE SRR THY R ER - 2
Tt EEE AR B Tk B (R AR A S Bt e A8 LRy
EHVEERTT A © STENEIENTTE > RS AR IISE BPR SRR o Pk iEE L o (B N — 4
SRR B — (e h AR A DERR - EHESRREERAE P RES E EE RIS - £
TIEEFE  dSE A ERISE R B — e EH RS B R EEETT - K& ER
e Jg R E S RIS ER R SERE BRI B B - DL R a3 B B2 A 4 41 ]
McCutchen (2006: 263) FrfgtHify " FESEET - BSHERS B ESEIERE ST - |

SHEF IR R B S R BB R R G AR BT - At —([ERke 250
bi o SRS EMANE ) - WP AR ER H S B EREE -

Project Dialogue

The development of dance movement ideas through learning based on creative
thinking and playing in Indonesia

Melina Surya Dewi

This presentation focuses on creative dance in early childhood; early childhood ranges
from the age of newly born babies up to the children of eight years old. This
particular childhood period is acknowledged as a period of unique development that
serves as an important basis for adulthood. At this stage a child learns to acquire new
skills. Early childhood education needs to implement Development Appropriate
Practice (DAP), which aims at understanding what happen within the life of children
in their early childhood and providing the best for their development by educators.



According to Piaget, the development of a child who is in the kindergarten or
pre-operational stage (two to seven years of age), is marked by the use of symbols in
expression and intuitive thought. A child starts to recognize symbols in form of
words, figures, body movements or pictures to represent things or occurrences that are
happening around him. In learning creative movements and dance, the children at
Sancta Ursula Kindergarten are stimulated to be brave in expressing their personal
movements freely. Apart from that, through creative dance movements the
kindergarten children are also encouraged to come up with ideas to create their own
dance movements by means of playing. This activity of creating dances by way of
pretend-play has made the kindergarten children have higher scores on the measures
of divergent thinking. A pretend-play activity for the early childhood children is a
pre-cursor to creativity. Through creative dance activities, children are trained to
develop their cognitive ability in their creative thinking in generating and exploring
ideas of their dance movement.
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Paper Presentation

From empathy towards democracy: fostering empathy among youth in the
Middle East

Kristen Jeppsen Groves and Marin Elizabeth Leggat



This research is sparked by separate experiences of two American dance educators
while teaching internationally, and driven by their shared desire to understand how
dance is used to cultivate empathy among youth in conflicted regions of the world. As
disseminators of Western dance education, we question the role of exported Western
pedagogies - either those mandating a teacher-focused hierarchy within the classroom,
or else those advocating a student-centered, democratic model - to effectively address
needs of youth living in conflicted regions, many of whom are unfamiliar with
principles and practices of democracy. This paper compares the aims and approaches
of several dance organizations working with youth in the Middle East, assessing
effective teaching methods used to cultivate empathy among youth during times of
conflict. Dance organizations included are run and administered locally by those
familiar with political dynamics, cultural norms and educational models of the region.
Through interviews with program directors and testimonials of participants, presenters
seek to elucidate effective teaching practices that may or may not parallel Western
notions of progress or reform, beauty or education. Conclusions will address the
intersection of empathy and democracy in the Middle East, including principles of
self-actualization, personal expression, and divergent thinking as cultivated within the
dance classroom. Conflicts between cultural norms and pedagogical assumptions will
be addressed, with the possibility of new methodologies fusing local practices with
democratic pedagogies being considered. These principles and others as discovered in
partnership with local dance organizations will help broaden and refine methodologies
for those individuals and organizations working with youth in conflicted regions
around the world.
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Paper Presentation
Creative dance: beyond childhood
Heather Heiner

Many unsubstantiated claims have been made of the benefits that are gained by creative
dance participants. Most of the pertinent existing research has been observational or
limited to measuring immediate effects.  This qualitative study addresses the question:
what is the overall influence of consistent, sequential participation in children’s creative
dance classes for individuals later in adulthood? This study reveals the effects of a
creative dance experience had by two individuals in childhood who, as adults, now work
in fields other than dance. What are the implications for the perceived changes
occurring through the creative dance experience that happens in young people as they
develop into adulthood? This study examines the experiences of two individuals, a
male (musician/composer) and a female (kindergarten teacher), both of whom
participated in creative dance from age 3-18 at the same non-profit arts organization.
Phone interviews were conducted with both individuals, recorded and transcribed for
coding and analysis. ‘“Meaning units” or themes derived from both interviews were
included but not limited to relationships, values, confidence, world-view, abstraction,
problem solving, creativity, imagination and divergent thinking.  Significant
statements were also made regarding healing, memory, discipline and diversity. A
misunderstood concept is the development of knowledge within the body or “bodily
knowledge” that occurs throughout the process of dance training (Parviainen, 2002).
An embodied education, specifically through creative dance, allows students to learn
by doing. The information gained through this study may be used to understand the
change which may take place within young people engaging in creative dance long term
and provide support for initiating and sustaining creative dance for young children in
schools and other educational settings.
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Project Dialogue

‘Twin to Win’: an example of ‘best practise’ in teaching and learning through
dance in secondary and tertiary education

Dagmar Hoorn and Maria Speth

The Twinning project is a collaboration between art and everyday life in an
educational setting. It involves interdisciplinary exchange between young people from
three different secondary schools and students from the Fontys Dance Academy in
Tilburg (the Netherlands). It is based on a democratic attitude with the young people
placed in a central position in close exchange with their teachers. The spearheads of
the project are personal development and development within the group. Twinning is
about closely interweaving skills and knowledge between people from different
backgrounds. All participants are equally involved in a creative process of mutual
learning and sharing. The first Twinning Project (2006-2009) was a daCi project,
built around underprivileged children from India, Suriname and the Netherlands. This

resulted in an intercultural exchange based on children’s personal passion for dance



and interest in each other.

The Fontys Dance Academy has since implemented the twinning concept in its
curriculum for all students. Students work for an estimated period of three months
with schools. They approach pupils in various ways through their dance skills
(dancing, creating, performing, discussing and reflecting). Other subjects such as
literature, music, English, global orientation are involved. The on-going twinning
project will result in choreography created by young people selected from the
participating schools and coached by the dance students. Next to a passion for dance,
communicative and social skills are essential. This group will visit the Taipei
conference to present their piece and meet others. The impressions of the young
people experienced during the conference will be actively shared with peers in their
home country through workshops and presentations at schools and the Dance
Academy. This presentation will give an update on the process, content and results as
well as organizational aspects and will be presented by the initiators and students
from Fontys Dance Academy.
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Paper Presentation
Diversified arts education of children
Shu-Lien Huang

This research is to discuss the performance plan of “Music-Sharing Concert”
proposed by “Talent” Preschool Education. Three kinds of arts are integrated into the
plan: dance, music, and art. This research explores the diversified effects of the plan
brought forth for children participating in the plan. In this plan, Creative Dance, Orff
music, and Visual Arts are used under the teaching strategy of guided-exploration and
product-orientation to generate children’s individual creativity, self thinking, feeling
expression, and appreciation and cooperation. Through the open and inspired teaching
environment, children from different development levels are all expected to learn and
have fun in creation, cooperation, and sharing. Action research is used to examine the
above expected teaching goals, and to explore more issues and effects that are
involved in the execution of the plan.
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Paper Presentation
Rhythmical movement application based on a case study of thematic teaching
from picture books



Ya-Li Huang

The purpose of this research is firstly to observe the application of picture books by
understanding a specific kindergarten’s thematic teaching, and then to analyze how
picture books can provoke rhythmical movements. The ultimate goal is to develop
principles and strategies of rhythmical movements from picture books. The research
adopts a case study approach, choosing one kindergarten class and observing and
participating in “The Tiny Seed”, an ecleven-week thematic course. The research
content is based on observatory notes, feedback memorandums, course photographs
and videos, students’ worksheets and artworks, interviews of teachers and their
counselors, teaching materials and all data regarding the kindergarten’s vision.

A thematic concept is selected from a picture book with each class encouraged to
implement the central concept differently. The teaching of rhythmical movements for
children is mostly developed through following and imitating the teacher’s
movements. In addition, the picture book’s thematic concepts (picture message,
movement phrase, rhythmic structure, storyline, movement quality and imagery of
pictures and words) become the main resource of activities involving rhythmical
movements. Teaching principles are learner-centered, implementing movement
vocabularies to guide children and inspire their creativity both physically and
mentally. According to the research result, several recommendations are presented for
teaching practice, teacher education and future related study.
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Paper Presentation
Impact of Conscious Pedagogy
Susan R. Koff

It is important to try to capture the positive elements that ensure the success of arts
education (Anttila, 2007; Bond & Stinson, 2002; Eisner, 1994; Greene, 2001; Hanna,
2008). This paper looks at evaluations of Dance Education programs in New
Orleans over a six-year period and analyzes the role of the teacher during this
evaluation period.  Focusing on the successful elements of arts education
necessitates focus on teaching. These evaluations revealed that the strength of
teaching is integral to the success of these dance education programs. The New
Orleans Ballet Association (NOBA) contributes free in-school and after school dance
education to the greater New Orleans community. An analysis of these accumulated
evaluations demonstrates the change over time and reveals some aspect of teacher
preparation and how it impacts the programs. The evaluations were performed by
the researcher, and funded by NOBA in order to demonstrate the quality of the
programs. Based on mostly qualitative data they would not be generalizable to a
larger population, but the findings of the centrality of teaching is important to all in
dance education. The perspective of this paper is evaluative and considered through
the theories of Elliot Eisner (1991) as well as general theories of arts assessment
(Taylor, 2006). The analysis shows the context and challenges for arts education and
the value of dance education within this community. However, the most significant
finding is that regardless of the dance education setting (in school or after school) the
knowledge of pedagogy (Gibbons, 2007; Kimmerle & Cote-Laurence, 2003) was
important to the success of the teacher. Once a summary of evaluations is presented,



this teacher education element will be explored in depth, along with its implications
for dance education in general, in either formal or informal learning contexts.
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Paper Presentation

New moves in the dancing corner: A kindergarten teacher’s journey in creative
dance teaching

Hsiang-Ling Liao

Action research is located firmly in the realm of the practitioner-researcher, and
involves the undertaking of self-reflective enquiry to improve practice. In this study, a
kindergarten teacher with expertise in dance applied the method to explore the
possibilities for teaching creative dance which avoiding commonly used teaching
strategies involving children’s thymes and rhythmic dance to 10-15 children aged four
to six. The data gathered and analyzed includes video records, lesson plans and
reflective diaries. A cyclical dialogue took place between teaching practice and critical
reflective thinking. In lessons, the main activities were based on the ‘dance learning

corner’ in which the young children’s creative dance abilities were gradually



developed. The study explores teaching strategies used, identifies changes in the roles
of teacher and students, and the importance of the project on the teacher-researcher’s
professional development.

With regard to the teaching of creative dance, the study shows that if kindergarten
curriculum themes are associated with the content and form of dance activities;
inter-disciplinary and cross-curricula teaching methods and multiple forms of
assessment are used; and children’s learning behaviors are constantly observed and
reflected upon, then creative dance is an effective and valuable means of education in
the learning corner.

The presentation also provides suggestions for other teachers interested in introducing
creative dance in kindergartens, and for action researchers interested in conducting
further studies in the field.
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Paper Presentation

Exploring autonomous learning strategies within contemporary dance technique
class at the South China Normal University

Yan Liu

The aim of this research is to further understand the effectiveness and possible
benefits of introducing autonomous learning strategies at the South China Normal
University (SCNU). Two autonomous learning strategies were introduced to the
students at SCNU. The two strategies are: 1) A participatory and a dynamic teaching
and learning environment, one in which the students are encouraged to engage
verbally with each other and the teacher at designated times within the class; 2) The
inclusion of the learner journal, with the aim to expand the students’ learning, through
the development of reflective and critical thinking skills. The idea behind this
research is to try to bring Western teaching philosophy into a specific Chinese
university educational context, with the aim to gain a deeper understanding of the
students’ experience of autonomous learning strategies. Autonomous learning has
been emphasized by educators and theorists since the early 1970s and the role of
autonomous learning in higher education also plays an increasingly important role in
the educational reforms currently taking place around the globe. To encourage
students to depend less on the teacher and to take more responsibility for their own
learning, the researcher advocates that dance teachers shift away from
teacher-centered processes and move to student-centered learning strategies. This
attempt challenges the traditional teaching strategies in the Chinese dance educational
system. It is hoped that this study will provide new knowledge about autonomous
learning strategies in dance education area in mainland Chinese universities as well as
to inform future use of these strategies within the SCNU.
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Paper Presentation
Imagery — a tool for learning dance
Elisabete Monteiro

The quality of the teachers’ teaching, which is linked to the quality of students’
learning, is one of the crucial aspects of education. Indeed several factors, variables,
and principles come into play in the educational arena; nevertheless, based on the case
study of imagery use in learning dance in this paper presentation we intend to answer
the following question: What is the particular importance of using imagery in learning
dance? Which kinaesthetic sensations, visual perceptions, metaphors, and images
seem to display the highest level of success? How does such a dialogue between the
mental practice and sensory consciousness, imagery and automatic control of
movement in a technical context occur? Dance highlights the relevance of
proprioception, or the physical sensation of our moving body as a ‘sixth sense’, in
tandem with the inner feeling of the gesture’s timing, precision, and acuity. The
kinaesthetic resonance, and the awareness of the motion sensations, as well as
learning of how to do, or feel, it (internal focus) also by watching others doing it
(external focus) do illustrate the significant dialogue taking place within the cognitive
and psychomotor strategy of learning dance (Batson, 2008). The goal of this paper is
thus to describe, explain and assess such a dialogue ensuring its ecological validity. To
do so, we use the following tools (presently in the midst of implementation): the
questionnaire survey (DIQ — Nordin & Cumming 2006); interviews; annotations and
narratives within the course of Contemporary Dance, applied to 25 first-year students
of the Dance degree. While this is an interpretive/qualitative study, a mixed approach
is taken regarding the processing of data. Through this study, we wish to contribute to
and accentuate the role of imagery in learning dance, and how it influences the
teacher’s pedagogical intervention, anchoring on the realities and challenges of the
new learning theories.
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Project Dialogue
Hong Kong Cultures Dance Day
Juliette O’Brien

‘Hong Kong Cultures Dance Day’ presents an idea for a day of dance workshops and
performances to raise awareness for the different cultures that exist in Hong Kong.
‘Asia’s World City’, Hong Kong is a multi-cultural centre in which people from all
over the globe live. The majority of the population is Chinese, but people from
Europe, the Americas, Africa, the Middle East and elsewhere in Asia also make up a
significant portion of the population. One of the ways in which people all over the
world express themselves and their identities is through dance and music, and sharing
these dance forms is a way of promoting inter-cultural awareness and understanding.
This proposed project would be a day of cultural exchange; it brings together teachers,
dancers and young people to share their cultures through the medium of dance in the
hope of generating ongoing awareness of, and interest in, the many dance cultures in
Hong Kong. The day would comprise a series of workshops aimed at exposing young



people to a broad spectrum of dance styles, followed by performances by participating
groups. All workshops provide an introduction to the style and young people between
the ages of 5 and 18 are divided according to age group. The workshops are arranged
in 3 sessions covering Chinese classical, operatic movement, modern and
contemporary and lion dance; Western ballet, modern and contemporary, theatre and
jazz and hip-hop; and Latin American, African, Indian classical and contemporary and
Middle Eastern dance.
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Paper Presentation
Culturally relevant creative movement pedagogy in an urban context
Hannah Park

This paper discusses how creative dance education and culturally relevant teaching
(Ladson-Billings, 1995) can intersect in the education of culturally diverse urban
elementary students. It is grounded in practice-based research that explores the
meanings behind urban children’s aesthetics, based on data collected while teaching
creative movement in an urban elementary school. This action research project,
influenced by phenomenography, involved multi-modal analysis and used drawings,

students’ narratives, and the teacher’s self-reflections. The intricacy of the children’s



physical and verbal interactions called for new approaches in the practice and design
of culturally empathetic creative movement pedagogy. The project focuses on how
individual creativity can be applied in learning situations that require a strong
commitment to both personal and communal identity. By examining culture-shaping
identity constructs such as gender and ethnicity, it illuminates urban students’
aesthetic and cultural preferences, as expressed through verbal and nonverbal
expression and reflective drawing. It begins by discussing the cultural meanings that
shape urban students’ aesthetic preferences, before moving on to examine challenges
to teaching and facilitatingc suggesting that community identity be taken into account
in designing and teaching creative movement curricula. It then discusses the elements
that define and shape culturally empathetic creative movement teaching, finding that
even young students can effectively explore their cultural identities and diversity
through physical movement. In closing, pedagogical methods are presented,
incorporating a variety of themes and ideas that promote the appreciation of identity
and diversity within the classroom. The author concludes that the moving body,
particularly in the case of children, reflects physicality, emotionality, musicality, and
learning behaviors, and hence our culture.
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Paper Presentation

The Need for Child-centered Communities of Practice for Children's Dance
Education in Taiwan

Ann Tai

This research takes a socio-cultural perspective in examining the practice of dance
education for children at private studios in Taiwan, which have thrived since the
mid-twentieth century. Although various teaching styles can be found in current dance
education, an emphasis on the perfection of dance technique is more dominant than
other practices like explorations in creativity. This observation is derived from my
professional interactions spanning a two-decade career as a full-time dance educator
in both the department of dance at a university in Taiwan and with local dance studios,
and is augmented with visual documents of children’s performances. In order to draw
explanations for the current situation | adopt the Bourdieuian concept of cultural
reproduction, where the individual habituses of young dance pupils are reinforced by
dance communities emphasizing perfection of dance technique during the
socialization process. Since many of these young dancers exercise the same practice
when they enter the field as dance teachers, a different type of dance socialization is
needed to reverse the situation. In seeking such a solution | turn to Wenger's notion of
‘communities of practice' and to child-centered practice. In this view of learning, child
creativity is given the legitimacy it lacks in other approaches. When young dancers
are positioned as legitimate in child-centered communities of practice, these
newcomers are afforded a space to co-construct their individual dance identities in the
process of becoming full practitioners. In my research | focus on what this entails.
Through semi-structured interviews and participant observation, | critically explore
how young learners engage with each other and with 'master practitioners' to forge
their own learning trajectories. | also investigate the acts of agency learners exhibit
that are symptomatic of the legitimacy conferred on them. The findings demonstrate
that child-centered communities of practice hold great potential in fostering creativity
in young dancers in Taiwan.
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Panel Presentation
Developing Laban Study in Taiwan for Children and Youth
Ra-Yuan Tseng, Ying-Bi Chiang and Yunyu Wang

Three panelists will discuss how Laban’s theories, taught and applied in Taiwan,
changed the lives of many youth and the teachers who are teaching young children.
Through their study of Laban; their input in the past six years and their research, they
hope to see future applications applied in a more affective way for the development of
Laban’s study in Taiwan. Laban’s theories served as a bridge to connect those
practitioners to be creative in their teaching methodologies. The teachers have
responded that they were able to design their syllabus to stimulate their young pupils.
Although the training was based in Taiwan, dance professionals from Hong Kong,
Singapore, the Philippines, Malaysia, and Indonesia also took the part. They returned
to their homelands with a handful of information to enhance their teaching to the
youth and responded positively to how the experience has impacted on their lives and
their teaching methodology. Three panelists will share their experiences of teaching
Laban work, the implemented of the curricula and how the Laban workshops they
have administrated, reached to children and youth in Taiwan as well as the Asia
Pacific. It is hoped that, by sharing the experience, Laban’s work could be expanded
to more young people. Some questions were asked by these research panelists: did



Labanotation teaching methodology changed since 1970s? Is the change making the
current curriculum reform by Ministry of Education in Taiwan in a more supportive
way? Will training young dance educators with Laban assist them to be better teachers
for children and youth? What are factors from the past that can help the future of
dance study in Taiwan?

Ra-Yuan Tseng will describe her teaching of Labanotation and illustrate how
Labanotation and Motif Writing are taught in her university to those graduate students
who became teachers for elementary, junior high and high school children and youth.
In addition, Tseng has used the tool to teach young children with visually impairments
in Taipei city. She concludes that Motif Writing from Laban’s work is a subject that
has been eliminated from many departments of dance around the world but that it is
fully developed in Taiwan.

Ying-Bi Chiang will share her experience in teaching at the Chinese Culture
University that is the first school which offered a Labanotation course during the
1970s. Currently, there are three subjects based on Laban theories including
Movement Analysis, Labanotation, and Dance Technology. Through the presentation,
she will share the teaching content, strategies, experiences and outcomes that inspired
her students. Her presentation will focus on the transformation between movements
and symbols, technology and dance from the past and for the future generation.

Yunyu Wang will provide inside information of how Labanotation was used in
restaging historical master dance pieces and how the influence was made because of
the offering of Labanotation since 1987. She also observes how Laban Movement
Analysis impacted the students’ choreography process when this study was added into
the undergraduate program. After 2005, many graduate students in Dance Education
used Laban’s Motif Writing to enhance their teaching for the newly established
Performing Arts courses in K-12 school system. While offering training of
Labanotation and re-staging from Labanotation, Wang shows the wide spread of the
practices of Laban’s theory and its deeply rooted application in teaching young people
in Taiwan. In addition to tracing through the curriculum development and its history
in the changes that have taken place at TNUA, the presentation aims to share the past
experiences and, through the questions posed by three panelists, to see the future
possibility of Laban’s theory in Taiwan.
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Project Dialogue
Dance and visual art co-operative teaching in Finland
Susanna Veijalainen-Sipild and Marja Juutinen

This PowerPoint presentation focuses on the ‘Dance and Art-group’ from Vantaa,
Finland, a co-operation between two schools; Vantaa Dance Institute and Vantaa Art
School for Children and Young People. Students are studying weekly contemporary
dance and visual art with two different teachers. The contemporary dance teacher is
Susanna Veijalainen-Sipila and the Art teacher is Marja Juutinen. Teaching the Dance
and Art-group is based on theme-teaching, meaning that the same theme is explored in
dance-teaching as well art-teaching during the semester. Themes can be, for example,
an environment, dreams, fashion, lights and shadows etc. One starting point is to join
dance and visual aspects together on performances in the way they are completing
each other. Examples include ‘Shapes, light painting and traces’, where a dance studio
was darkened and pupils were divided into three groups. One group designed dance
shapes and the other group painted the shapes with led lights. The third group
photographed these light paintings using digital camera and slow shutter speed. The
students also danced the movement material on ‘T3CH’ with led lights in their hands
and their light traces were photographed. The photos are projected to the back wall
during the performance ‘T3CH’. Another example was ‘New environment; dance
outside of class’ where we made a journey to an island near Helsinki. Students danced
a part of the previously made choreography in different places in the island. The
dance was photographed and recorded with a camcorder. The video material was
projected the back wall during our performance ‘Journey’. ‘Shadow dance’ was
another example where we used shadow theatre means as a part of our teaching.
Dance can be done in silhouette behind a white translucent screen and it can be
recorded with a camcorder and used in performances as video projection. In the
performance ‘The Wall’ the presentation was done with the help of shadow theatre.
The video of shadow dance was projected to the back wall at the same time as living
dances were on the stage. It gave an impression of a three-dimensional artistic visual
scene.
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Project Dialogue

Dancing and learning in primary schools in the Netherlands

Henriétte Wachelder (chair), Lisa Langerak, Laurie van Noort, Marjolein Slaats,
Laura van de Griendt

‘Hogeschool de Kempel’ (The Netherlands) offers bachelor degree education
programs that educate those with the desire to make teaching in primary schools their
profession, with their competence-based education program ‘Hogeschool de Kempel’
creating a modern and student-driven environment. E-learning is an important part of
the curriculum and enables students to study online and use interactive study tools.

In 2010-2011 a group of 10 students have chosen to prove their didactic dance skills
in primary school. They decided to look deeper into the subject dance and find the
answers to the several questions that usually arise when a subject like this is



mentioned in an education system. What’s the importance of dancing in primary
schools? How do you measure the developing of movement skills? In what way does
dance support the social-emotional development in children? And in what way
contributes dance in the education program?

They all had to write a paper in which they proved their didactic dance skills and the
way they wanted to pass them to children in primary schools. Each one had their own
way, but a lot of similarities can be seen in the core of the programs they develop. In
the paper the students combine their practical and theoretical knowledge and give an
insight in their way of using dance within a primary school curriculum. The paper
presentation is a summary of the experiences these young adults gained in the past
three years as a ‘teaching’ student. In July 2012 they are all graduated and are
officially our future teachers in primary schools. The presentation will be presented by
four students.

FREEB

ERRY/NE RS SRR R

Henriétte Wachelder ¢ Z#7 A ), Lisa Langerak, Laurie van Noort, Marjolein Slaats,
Laura van de Griendt

fiL A a7 HY Hogeschool de Kempel /NE2 Ry A G A/ INEB BRI AR A-E2 4
HIZ A ER-E » Hogeschool de Kempel /NE2{RIRER A2 12 [T RIS —(EFF S TR K -
H DB A Ry m IR - 43 L2 E S BN By — > BT DIELR L2
B e FEATHEETH -

£ 2010-2011 4 » PR —4H -+ SR A RE M M/ NE B HEH Y SR B RTT - Ath
IR E AR A R L S0 - AR BR SR B A0S Ra il T Rl Ry — P IER R B A 3
H NS TR R RS I EE B Ry (] 2 RIS E B FRO TR 7 SR s A
EBhIZE R AR E SR ? S S AR E R R T ER A ?

IR HER A — (0¥ e > SR MIEY SRR R » DR A {5 A5 L 1Y
G/ - BEAEE B CHVEERTTE - (BRI B HET 2 R ERE AR THY
et BAEGE T E BB R R o JF MR A T AR SRR E Y N
YA

EE T EES T ERFR B EZF L EERANS P 2R - 1E
2012 ££ 7 H > MifPRe g 0SSR R R IEA S A N - Hrp U 2R 2
BT R ©



Paper Presentation

Communities of practice: Co-developing dance pedagogies with dance teachers
and artists in English secondary schools

Chu-Yun Wang — a tribute to Linda Rolf

Linda Rolfe (1952-2012) Senior Lecturer in Dance Education, University of
Exeter, and Editor of 'Research in Dance Education’ died on the 19™ March after a
serious illness. The 2012 Global Dance Summit will include a tribute to her life and
work as an outstanding dance educator.

Dance and its capacity to nurture creativity in educational partnerships have been
under enquiry by Exeter University, Trinity Laban and school-based researchers since
2008. This presentation will draw on findings from the Arts and Humanities Research
Council-funded Dance Partners for Creativity (DPC) Research Project
(http://education.exeter.ac.uk/dpc) and focus on shifts in pedagogy that occur when
artists and teachers work in secondary school partnerships (Rolfe, 2011). The project
investigated the research question: What kinds of creative partnerships manifested
between dance-artists and teachers in co-developing the creativity of 11-14 year olds?
The study sought to contribute to redressing the balance between creativity and
performativity, and to work towards transforming partnership practice and
invigorating young people's creativity in dance and beyond. Partnership pedagogy
was investigated using DPC’s co-participative research design, employing ‘creative

learning conversations’ (Chappell & Craft, in press) as a methodological tool. The
theoretical framework draws on two areas of literature, the first is partnership which
places an emphasis on the artists’ role and views their work as an intervention from
the outside (Jeffery 2009; Jeffery and Ledgard, 2009). The second is communities of
practice within which Wenger (1998) identifies three dimensions as the basis of
communities: mutual engagement, in a joint enterprise, with a shared repertoire. The
pedagogy revealed in this study involved both collaboration and independence, and
explored complementary and overlapping methods to find new ways of working in
partnership.  This presentation concludes by discussing how dimensions of
communities of practice can inform shifts in practice and argues for dance education
practice as a site of learning for the broader education community.
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Panel Presentation
The implementation of creative dance in school education in Taiwan
Yi-Jung Wu, Min-Ping Lin and Ching-Lung Tseng

Since the Nine-year Curriculum was launched in 2000, there have been an increasing
number of studies on the implementation of creative dance and its related elements in
the context of school education in Taiwan. Most of the researchers in creative dance
were full-time teachers who, with or without professional dance backgrounds, made
efforts to solve practical problems in their work by conducting action research in their
classes. This panel will discuss this trend of “teachers as researchers” by investigating
how the teachers/researchers have brought creative dance elements into school in
Taiwan.

In “Bringing creative dance elements into school: A review of literature,” Yi-Jung



Wu surveys the action research on creative dance that had been implemented in the
school context in Taiwan. The research purpose is to investigate how creative dance
had been integrated into the elementary and junior high school curriculum since the
implementation of Nine-year Curriculum by analyzing the research findings,

difficulties, solutions, and the teachers’ accounts of their professional development.

Min-Ping Lin’s contribution, “Action research on the integration of street dance into
the teaching of creative dance,” explores street dance as the medium of creative dance
to stimulate the students’ learning and motivation. To conduct the action research,
sessions were arranged into a process through which the progress of students and the
teaching experience of the teacher were examined. The findings suggest that street
dance could effectively promote the learning and motivation of students. In creative
dance, students experience processes of self-exploration in both body and mind. The
teachers inspired students’ creativity and imagination by implementing a series of
play-like activities. Conducting action research enhanced the teachers’ professional
development, sharpening their visions of curriculum development of creative dance.
The research results can be regarded as a reference for the curriculum design of
performing arts in general.

Most instructors use a “mimicking” teaching method when they teach folk dance. In
Ching-Lung Tseng’s study, “From mimicking to creating: The design and
implementation of a fifth-grade folk dance curriculum,” the researcher tried to
stimulate students’ creativity during limited folkdance class hours. In addition to
being introduced to dance costumes, music, and culture, her students were taught
basic dance steps and how to create a dance. Action research was applied to the fifteen
sessions of the class activity with a group of thirty five students of an elementary
school. The research results indicate that three elements facilitate creative
development: “self-created movements”, “basic dance step combinations” and “floor

pattern variations.”
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